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1. Aims and Objectives 

 To enable each learner to write legibly, fluently and at a reasonable speed. 
 To encourage all learners to take pride in the presentation of their work. 
 To ensure a consistent approach to handwriting and presentation throughout the 

school. 

 To adopt a common approach towards handwriting by all adults when writing in 

learner books, on the whiteboard, on displays and resources. 

 

2. Intent 

 

2.1. Handwriting 

Clear and legible handwriting is a vital component of effective written 

communication. It is imperative that learners develop the ability to write comfortably 

and fluently, as this skill is required across all subject areas. Beyond its practical utility, 

the ability to produce high-quality written work contributes positively to a learner’s 

confidence and self-worth. Handwriting is a foundational literacy skill that, similar to 

reading and spelling, significantly impacts written communication across the 

curriculum. It is essential that learners develop a script characterised by ease, speed 

and legibility. The transition to cursive handwriting introduces learners to a sequence 

of fluid movements and patterns, facilitating a seamless flow between characters. 

Once mastered, this automaticity allows learners to focus their cognitive resources 

on the composition and content of their writing rather than the mechanical 

formation of letters. To ensure progress, handwriting skills are delivered through a 

regular and systematic instructional program throughout the school underpinned by 

the support of Nelson Handwriting resources. 

2.2. Our Chosen Handwriting Scheme 

At Springfield Primary School, we have chosen to use the Nelson Handwriting 

Scheme as this provides a clearly structured programme with full coverage of the 

technical aspects of writing (including letter formation, basic joins, printing, 

speedwriting and slant).  

2.3. Equipment 

Learners will utilise line spacing appropriate to their current developmental stage. 

During dedicated handwriting sessions, Nelson Handwriting workbooks will be written 

directly into, in EYFS and Y1. In Y2 onwards, handwriting books containing specialised 

paper, featuring a three-line grid to guide letter height and placement, will be 

employed whilst children will have access to Nelson Handwriting visuals to support 

their progress. To ensure the transferability of skills, learners also practice on the 

standard line sizing used in their subject-specific exercise books. This ensures that 

expectations for legibility and presentation remain consistent across all areas of the 

curriculum. 

Initial instruction is conducted using a sharpened HB pencil to facilitate control and 

ease of erasure. Upon entering Key Stage 2, once a teacher assesses that a learner 

has achieved competency in cursive script, the individual may be granted the use 

of a black ink handwriting pen. Please note that ballpoint (biro) pens are not 

permitted. 
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2.4. Individual Requirements and Adaptions 

In accordance with our commitment to inclusive practice, specialised equipment, 

such as ergonomic pencil grips or pens with contoured grip, may be provided based 

on the specific fine motor needs of the individual learner. Where this is the case, 

class teachers, the SENDCO and parents/carers will work collaboratively in the best 

interests of an individual learner.  

3. Implementation 

3.1. Progression of Skills 

Our handwriting policy is strategically aligned with the National Curriculum’s 

objective for pupils to develop a fluent, legible and eventually time-effective 

handwriting style (see Appendix 1). By following a structured progression, we ensure 

that learners meet the statutory requirements of correct letter orientation, size and 

proportion before transitioning to secure mechanical joins. This systematic approach 

fosters the automaticity required for pupils to reach the higher-level curriculum aims, 

where the physical act of writing no longer impedes their ability to compose and 

articulate complex ideas. 

3.2. Reception 

Learners develop motor proficiency through integrated play and mark-making 

activities. To ensure readiness for formal writing, daily fine motor exercises are 

prioritised to establish correct pencil grip and coordination (see Appendix 2 for 

patterning progression). As control increases, learners are taught precise letter 

formation via the Nelson scheme, emphasising accurate starting and finishing points. 

This development is further supported by physical play and the application of 

phonic knowledge to transition from marks to written words. 
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3.3. Year 1 

Learners will continue to be taught how to maintain an appropriate posture and a 

comfortable, effective pencil grip. Explicit instruction will be provided on the correct 

orientation of exercise books to ensure optimal visibility during the writing process. 

Mastery of lowercase letter formation will focus on consistent directionality, with 

precise starting and finishing points. Furthermore, learners will be taught to produce 

capital letters and digits 0–9 accurately. Instruction will include the categorisation of 

letters into 'handwriting families' based on shared formation patterns, alongside a 

clear distinction between ascenders and descenders.  

 

 

3.4. Year 2 

In Year 2, instruction focuses on the consistent scaling of lowercase letters, ensuring 

appropriate proportions between capital letters, digits and lowercase characters. 

Learners are taught the precise placement of ascenders and descenders relative to 

the baseline. During this stage, the curriculum introduces the mechanics of horizontal 

and diagonal joins in the Spring Term. While cursive script is initially practiced within 

dedicated handwriting sessions, learners are encouraged to apply these joining 

techniques across all areas of the curriculum as their fluency increases throughout 

the year. 

3.5. Years 3 and 4 

Throughout Lower Key Stage 2, learners’ transition to a fluent, joined script by 

mastering diagonal and horizontal strokes, whilst understanding which letters, when 

adjacent to one another, are best left unjoined. Emphasis is placed on enhancing 

the legibility, consistency, and overall quality of written work. This includes ensuring 

that letter down-strokes are parallel and equidistant, and that line spacing is 

sufficient to prevent the overlap of ascenders and descenders. 

3.6. Years 5 and 6 

By Upper Key Stage 2, learners are expected to utilise a joined, cursive script 

consistently across all written work, demonstrating increased fluency and 

mechanical speed. Furthermore, learners are taught to exercise professional 

judgment in selecting the writing instrument and stylistic approach most appropriate 
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for a specific task. Additionally, learners are encouraged to distinguish their own 

unique style to formal, written work for both presentation and efficiency purposes.  

4. Teaching and Learning 

4.1. Modelling 

As handwriting is a kinaesthetic skill, the provision of high-quality modelling by a 

competent adult is essential. All staff are expected to consistently model the school's 

approved handwriting style in all written contexts. To maintain pedagogical 

consistency across the school, staff must utilise the standardised terminology for 

letter formation as outlined in the provided documentation (see Appendix 3: 

Reference Guide and Appendix 4: The Language of Letter Formation). 

The following principles are embedded to give all learners the best opportunities for 

success in handwriting: 
 Handwriting lessons should be in line with this school policy and should build on 

what has gone before.  

 As handwriting is a movement skill, demonstration by a competent teacher is 

essential. Writing repeaters and visualisers will be utilised by teaching staff to 

model this. 

 When children practise using models from the Nelson Handwriting materials, 

teachers should observe them carefully and be ready to intervene with support 

and encouragement. 

 In the early stages of learning to write, the process is more important than the 

product.  

 Irregular letter forms starting in the correct place with movement in the correct 

direction are to be preferred to uniformly regular letters achieved through wrong 

movements.  

 Every effort should be made to prevent significant faults becoming ingrained 

habits that will be difficult to break. Common faults are not limited to but can 

include: faulty pencil/pen grip, incorrect letter formation, reversals and inversions, 

poor posture and incorrect paper positioning. 

4.2. Handwriting Families 

Nelson Handwriting groups the letters into sets based on handwriting families. These 

are letters that are formed in similar ways.  

 Set 1: c a o d g q s f e  

 Set 2: i l t u j y  

 Set 3: r n m h k b p  

 Set 4: v w x z  

4.3. Joins 

Joins between letters increase the speed, rhythm and ease of writing without 

reducing legibility. In Nelson Handwriting, the 26 lower case letters have been 

divided into five groups according to the nature of the joins they require. There are 

four types of join and a set of ‘break’ letters, after which joins are never made. (The 

joins are taught in Pupil Book 1A and 1B and practice is provided in all subsequent 

books. Joining letters is introduced midway through year one, and/or once children 

can confidently form and write letters correctly. This helps with spelling, as research 

tells us that seeing words as a whole, rather than a series of isolated letters, helps us 
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memorise and spell words correctly.  Joined writing also helps pupils write more, 

increasing the speed of writing and fluency. 

The joining groups divide the letters according to how they will join to other letters:  

 Group 1: a c d e h i k l m n s t u (13 letters with exit flicks plus s).  

 Group 2: a c d e g i j m n o p q r s u v w x y (19 letters which start at the top of the 

x- height).  

 Group 3: b f h k l t (6 letters which start at the top of the ascender). 

 Group 4: f o r v w (5 letters which finish at the top of the x-height).  

 Break letters are the 8 letters after which no join is made. Joins are not made to or 

from the letter z: b g j p q x y z. Capital letters and numerals are never joined. 

4.4. Types of Joins 

Four different types of joins are taught:  

 The first join: Group 1 to 2 (diagonal joins to letters without ascenders)  

 The second join: Group 1 to 3 (diagonal joins to letters with ascenders)  

 The third join: Group 4 to 2 (horizontal joins to letters without ascenders)  

 The fourth join: Group 4 to 3 (horizontal joins to letters with ascenders) 

4.4.1. The First Join 

The join from any member of Set 1 to any member of Set 2 is made with exactly the 

same movement as the upswing in the swings pattern. 

 When the first diagonal join is introduced, from the bottom of a small letter to the 

top of the next, we teach the diagonal join to Set 1 letters first (e.g. ed, eg, ac, 

as). 

 This is followed by the diagonal join to Set 2 letters (e.g. iu, ig, iy).  

 Then, diagonal joins to Set 3 letters (e.g. ar, an, am, ap). 

 Finally, diagonal join to Set 4 letters (e.g. aw, ew, ex, u, x). 

4.4.2. The second join 

The join from any member of Set 1 to any member of Set 3 is the same as the first join 

except that the join meets the ascender halfway up the letter and then continues to 

the top of the ascender. 

Teaching the second handwriting join is linked to letter families too: 

 The second join, a diagonal join from the bottom of a small letter to the top of an 

ascender, is taught using Set 1 letters first, then Set 2, 3 and 4. 

 For example, to Set 1 letters if, ef, uf; to Set 2 letters il, it; Set 3 letters ck, ch.  

4.4.3. The third join 

The join from any member of Set 4 to any member of Set 2 is a shallow horizontal 

curve because the join is from x-height of one letter to the x-height of the next. 

Teaching the third join, the horizontal join from the top of one letter, across and to 

the top of the next, is also taught using letter families. 
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 The third join to Set 1 letters (e.g. wa, wo, fo); to Set 2 letters (on, om); Set 3 letters 

(or, re, om).  

4.4.4. The fourth join 

The join from any member of Set 4 to any member of Set 3 is the same as the first join 

except that it goes from the x-height of one letter to the top of the ascender of the 

next. 

The fourth join is the join from the top of a small letter to the top of an ascender.  

 To Set 1 letters (e.g. of, ff); to set 2 (e,g. wl, rl, ok); Set 3 (e.g. ob, oh, ok). 

4.4.5. The break letters 

Joins are never made after the letters in this set. No join is ever made to or from the 

letter z. A small space should be left after each break letter so that it is spaced as 

evenly as the joined letters. 

The letters e and s have slightly varying forms because their shapes depend on the 

nature of the preceding join. Attention is drawn to these special cases in Pupil Books 

1A, 1B and 2. 

As the size of writing decreases, children should be encouraged to decrease the 

space between words. By the time children are using Pupil Book 1A this space should 

be the width of a lower case letter a, and the space between two lines of writing 

should be about twice the height of this letter. 

4.4.6. Teaching the joined style 

 In the early stages the correct movements are more important than the 

appearance of the writing. Learners should be discouraged from forming writing 

with incorrect movements, even if they manage to achieve results that appear 

satisfactory. However, in later stages a more individual style based around Nelson 

Handwriting is encouraged 

 As joined handwriting is a movement skill, it is essential for teachers to provide 

demonstrations. The Nelson Handwriting online teaching software is useful for this; 

you can also use whiteboards or flipcharts.  

 Observe individuals as much as possible while they practise. This enables the 

teacher to recognise and correct bad habits as they arise. 

 Talk the children through the process, using appropriate language. 

 Encourage children to verbalise what they are doing from time to time. This gives 

a window into the thought processes they are using as they write. 

 Most learners will need extra practice with making the joins. The Pupil Books and 

Resources and Assessment books provide ample material for this. 

 Encouraging learners to use the basic handwriting patterns both for practice and 

for decorative purposes is a valuable technique. 

4.5. Handwriting Lessons 

Teaching staff are required to deliver a dedicated ten minute handwriting lesson 

daily. This formal instruction is often supplemented by additional reinforcement of 

the week’s targeted letter formation during scheduled morning challenge sessions. 

In some cases, additional, targeted intervention may be administered by both 
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teaching and support staff in order to address misconceptions and close any 

knowledge gaps. In the Early Years Foundation Stage (EYFS) and the transitional 

period into Year 1, teaching practitioners may utilise small-group instruction. This 

approach allows for targeted support based on learners' developmental readiness 

and level of motor control. 

While teaching handwriting, teachers will encourage learners to ‘Get Ready to 

write’ and ensure they are sitting comfortably by:  

 Explaining why sitting comfortably helps them to write easily. 

 Reminding learners with learner-friendly prompts: feet on the floor; bottom to the 

back of the chair; pencil in one hand and the other hand on the paper. 

 Showing learners what ‘poor’ sitting looks like: leaning forward, close to the 

paper; resting their head in their hand or on the table; dangling their non-writing 

arm or hand instead of using it to steady the paper. 

 Remaining vigilant towards any learners who might have a condition that might 

mediate against their sitting comfortably, for example, if poor eyesight is causing 

them to peer closely at their writing. 

 

 

4.5.1. Handwriting Lesson Structure 

Handwriting lessons will usually be structured as set out below: 

1. Warm up activities to develop motor skills and prepare children to write. 

2. Learners should be reminded of the ‘Getting Ready to Write’ guidelines (posture, 

pencil/pen grip and angle of paper).  

3. The teacher should introduce and model the key objective for the session. 

Learners will often be invited to practice this using their ‘magic finger’. 

4. Learners will write directly into a Nelson Workbook (EYFS and Y1) and into a 

separate, dedicated Handwriting book from Y2 onwards.   
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5. Teachers and support staff should observe learners carefully and be ready to 

intervene with support and encouragement throughout the lesson. 

4.6. Vocabulary 

There are some technical terms which are extremely useful in discussion about 

handwriting. Teachers should ensure that children have a clear understanding of 

their meaning (at an age appropriate level) and refer to them throughout 

handwriting lessons. These terms include: clockwise, anticlockwise, vertical, 

horizontal, diagonal, parallel, ascender, descender, consonant, vowel, joined, 

slanted, x-height, lead-in, lead-out. 

4.7. Presentation of Work 

All learners are expected to maintain correct letter formation and demonstrate a 

high-standard of presentation across all areas of the curriculum. To facilitate this, 

teachers and support staff will provide consistent modelling and appropriate 

prompts, ensuring that handwriting remains a priority in every lesson. 

4.8. The Classroom Environment 

The classroom environment is a critical factor in promoting high standards of 

handwriting and presentation and therefore must be regarded as an integral 

component of the teaching and learning process. Consequently, it is imperative that 

all staff consistently model the school's approved handwriting style in every context. 

This includes, but is not limited to, written feedback in exercise books and all learner-

facing displays, such as whiteboards and working walls. 

5. Left Handed Learners 

5.1. Teachers need to be aware of left-handers in the classroom as they do have 

different needs. It is very important that a right-handed child is not seated on 

the left-hand side of a left-handed child as their elbows will collide.  

 

5.2. The left-handed, like the right-handed child, needs to be shown as early as 

possible how to hold a writing implement correctly. 
 

5.3. The hand should be kept below the writing line. This enables the children to 

see what they are writing and encourages correct pen hold. 
 

5.4. The grip the left-hander uses means the pencil is pushed as the child writes, 

whereas the right-hander pulls their pencil across the page as they write. It is 

important therefore that the left-hander’s pencil is not too sharp so that it will 

run smoothly across the page. 
 

5.5. The left-hander often crosses the ‘F’ and ‘T’ from right to left. Many left-

handers therefore will find it easier to leave the ‘F’ unjoined. 4.6 The left-

hander will find it easier if the paper is tilted slightly to the right, at about 8°. 

The higher the angle the harder it is for most children to write efficiently. The 

right hand is used to steady the paper, above the writing line. 
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5.6. Bad habits are easily learnt and many left-handers adopt a hooked pencil 

hold which can result in a tired grip and affect the quality of their writing. 

When they begin to use a pen their hand can easily smudge the ink as they 

write. 
 

5.7. If a child already has a ‘hooked’ pencil hold, teachers should not force them 

to change as it is very difficult to alter the way a child has learnt to hold a 

pencil and confidence can easily be destroyed. Adults should encourage 

them instead to angle their paper 8° to the left, i.e., the same angle used for 

a right-handed child. 
 

6. Children Who Require Additional Support 

Some learners will inevitably find handwriting more difficult and will require additional 

support. Identifying problems early is very important (e.g., pencil grip, letter 

formation) as this can prevent children from developing bad habits which can 

quickly become ingrained. 

7. Monitoring 

The English Leader will monitor standards of handwriting across the school through 

book looks  and learning walks as well as providing support and training as 

appropriate. Whilst monitoring the standards of handwriting across the school is the 

responsibility of the English leader, all school staff are required to play a supporting 

role in promoting adequate handwriting and presentation standards when 

monitoring work from across the curriculum in their own classrooms.  

8. Impact 

9. Handwriting is a fundamental proficiency that serves as a vehicle for 

communication across the curriculum. Our objective is to ensure that every 

learner develops a fluent, legible and efficient cursive script by the time they 

complete their primary journey in Year 6. By fostering automaticity in letter 

formation, we reduce the cognitive load on the writer, allowing learners to shift 

their focus from the mechanical demands of transcription to the creative and 

intellectual composition of their work. Ultimately, high standards of penmanship 

empower learners to take pride in their presentation, bolstering their academic 

identity and ensuring their ideas can be communicated with clarity.  
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APPENDIX 1 
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APPENDIX 2 

Patterning Progression 

 

 

 

Pre-handwriting patterns are the first stage in supporting a child to handwriting 

success. They help the child to learn the shapes and directional pushes and pulls 

required to form letters. All letters are a combination of these shapes and lines.  

 

Young children can start to learn these patterns through their play, long before they 

are ready to pick up a pencil, moving toys back and forth across the floor or whirling 

them around in the air. To a child it is just play and fun, but you are doing something 

far more powerful and constructive by helping them to develop the motor memory 

patterns and directional movement skills they will need for handwriting. 

 

At Springfield Primary, we use interactive videos to complete this part of our 

handwriting lessons: 

https://www.youtube.com/watch?v=4o1iRDFm8Ww&list=PLkHmXtJI9gQ6fTUm-

GsytaAVgNYTU0gYa&index=1  

 

 

 

 

 

 

https://www.youtube.com/watch?v=4o1iRDFm8Ww&list=PLkHmXtJI9gQ6fTUm-GsytaAVgNYTU0gYa&index=1
https://www.youtube.com/watch?v=4o1iRDFm8Ww&list=PLkHmXtJI9gQ6fTUm-GsytaAVgNYTU0gYa&index=1
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APPENDIX 3 

Nelson Letter Formation and Progression 
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APPENDIX 4 

The Language of Handwriting 
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APPENDIX 5 

The following are examples of Nelson Handwriting learner resources 

 

 

 


